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WORLD LANGUAGES CURRICULUM OVERVIEW 

Kindergarten – Eighth Grade 

BRANCHBURG TOWNSHIP PUBLIC SCHOOLS – WORLD LANGUAGES PROGRAM OVERVIEW 

The Branchburg Township School District provides a research-based model of instruction for all students from kindergarten through eighth grade. The 

district recognizes the global environment of our world, the need for cultural understanding, and the importance of open communication. This ensues in 

the students’ abilities to become more versatile citizens of a global world by enabling them to communicate using the language in real-life situations in 

another culture. The primary beliefs of this philosophy are that those who study a world language: 
 

▪ Gain empathy and increased tolerance by broadening viewpoints through their learning of people and cultures. 

▪ Enhance understanding of and appreciation for their native language as well as the increased capacity to learn world languages. 

▪ Increase performance in all aspects of learning, especially language acquisition, reading, writing, social studies and STEAM skills. 

▪ Are viewed as more competitive candidate in the global marketplace. 

▪ Develop a clearer understanding of their place within the world. 

▪ Examine one’s own personal values as well as civic responsibilities.  

 
 
Kindergarten through eighth grade world language instruction spirals each year to reinforce and build on learning from the previous year.   

In grades K-5, students are introduced to basic vocabulary, communication, geography and culture as it relates to their real world. Students receive direct 

instruction in Spanish for one 40-minute period every 6 days during the specials cycle.  

In grade 6 the program consists of 9 weeks of daily instruction in Spanish and 9 weeks of daily instruction in French, thereby broadening students’ exposure 

to the two world languages offered in the middle school. In Spanish students reinforce and expand their language skills and in French they explore a new 

language.  This occurs as part of the middle school Encore cycle.   

In grades 7 and 8 students complete a two-year sequence of study in French or Spanish consisting of daily instruction. It is expected that most students who 

complete the standard two-year course of study in French or Spanish in grades 7 and 8 can realistically achieve the Novice-High Level of Proficiency 

necessary for entering Level II Spanish or French in ninth grade. Some students achieve a higher level of proficiency at the Intermediate-Low Level after 

completing this two-year sequence, and may be eligible for Honors Level II Spanish or French.  

 

Spanish Connections: 

Students who are not ready to meet the time and intensity requirements of a more rigorous standard Level I program, may complete the Spanish Connections 

alternate two-year program.  Because instruction and student performance outcomes are targeted at the Novice-Mid Level of Proficiency, students 

completing Spanish Connections can continue their study of world languages in Level I programs at the high school.  Language acquisition during the first 

year of this two-year sequence is targeted at the ACTFL Novice-Low to Novice-Mid Performance Level, thereby preparing students to continue at the 

Novice-Mid Level during the second year of Spanish Connections. The students in this program will continue to learn the basic elements of the Spanish 

language with an emphasis on communication skills for learner performance in the Novice range. 
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World Language Standards 

The district’s world languages curriculum reflects the latest research on second language acquisition and best practice for instructional methodologies and 

assessment. The New Jersey Student Learning Standard for World Languages is not grade-level specific. Rather, the standard and cumulative progress 

indicators delineate expectations for acquisition of a second language based on the American Council on the Teaching of Foreign Languages (ACTFL) 

proficiency guidelines and the National World-Readiness Standards for Learning Languages. These guidelines outline levels of performance and proficiency 

that can be realistically achieved depending upon the amount of instructional time, frequency, and number of years devoted to the study of a world language 

during a student’s elementary, middle and high school education. This impacts the degree of proficiency that we can expect learners to achieve. The 

standard for world languages establishes that all New Jersey students will achieve the Novice-High Level of proficiency by the time they graduate high 

school. The standard emphasizes three communicative modes that place primary emphasis on the context and purpose of the communication,  

 

NJ Student Learning Standards: Standard 7.1 World Languages 

All students will be able to use a world language in addition to English to engage in meaningful conversation, to understand and interpret spoken and written 

language, and to present information, concepts, and ideas, while also gaining an understanding of the perspectives of other cultures. Through language 

study, they will make connections with other content areas, compare the language and culture studied with their own, and participate in home and global 

communities. 

World Language Novice-Mid Cumulative Progress Indicators 

Interpretive Mode (A) 
Students understand and interpret within the appropriate cultural context spoken and written communication. Examples of “one-way” reading or listening 

include the cultural interpretation of texts, movies, radio and television broadcasts, and speeches. Interpretation requires higher-level comprehension 

because it implies the ability to read or listen “between the lines.” 

7.1.NM.A.1  Recognize familiar spoken or written words and phrases contained in culturally authentic materials using electronic information sources related to targeted 

themes.   

7.1.NM.A.2  Demonstrate comprehension of simple oral and written directions, commands, and requests through appropriate physical response. 

7.1.NM.A.3  Recognize a few common gestures and cultural practices associated with the target culture. 

7.1.NM.A.4  Identify familiar people, places, and objects, based on simple oral and/or written descriptions. 

7.1.NM.A.5  Demonstrate comprehension of brief oral and written messages using age- and level-appropriate, culturally authentic materials on familiar topics. 

Interpersonal Mode (B) 

Students engage in direct oral and/or communication. Examples involving “two way” interactive communication are conversing face to face or exchanging 

written information. 
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  7.1.NM.B.1  Use digital tools to exchange basic information at the word and memorized-phrase level related to self and targeted themes. 

7.1.NM.B.2  Imitate appropriate gestures and intonation of the target culture/language during greetings, leave-takings and daily interactions. 

7.1.NM.B.3  Imitate appropriate gestures and intonation of the target culture/language during greetings, leave-takings and daily interactions. 

7.1.NM.B.4  Ask and respond to simple questions, make requests, and express preferences using memorized words and phrases. 

  7.1.NM.B.5   Exchange information using words, phrases, and short sentences practiced in class on familiar topics or on topics studied in other content area. 

Presentational Mode (C) 
Students present, through oral and/or written communications, information, concepts and ideas to an audience of listeners or readers with whom there is no 

immediate personal contact. Examples of this “one-to-many” mode of communication are making a presentation to a group of writing an article for the 

school newspaper. 

7.1.NM.C.1  Use basic information at the word and memorized-phrase level to create a multimedia-rich presentation on targeted themes to be shared virtually with a 

target language audience. 

7.1.NM.C.2  Imitate, recite, and/or dramatize simple poetry, rhymes, songs and skits. 

7.1.NM.C.3  Copy/write words, phrases, or simple guided texts on familiar topics. 

7.1.NM.C.4  Present information from age- and level-appropriate, culturally authentic materials orally or in writing. 

7.1.NM.C.5  Name and label tangible cultural products and imitate cultural practices from the target culture. 

World Language Novice-High Cumulative Progress Indicators 

Interpretive Mode (A) 
Students understand and interpret within the appropriate cultural context spoken and written communication. Examples of “one-way” reading or listening 

include the cultural interpretation of texts, movies, radio and television broadcasts, and speeches. Interpretation requires higher-level comprehension 

because it implies the ability to read or listen “between the lines.” 

7.1.NH.A.1  Recognize familiar words and phrases, understand the main idea, and infer the meaning of some highly contextualized,unfamiliar spoken or written words 

in culturally authentic materials using electronic information and other sources related to targeted themes. 

7.1.NH.A.2  Demonstrate comprehension of a series of oral and written directions, commands, and requests through appropriate physical response. 

7.1.NH.A.3  Recognize some common gestures and cultural practices associated with target culture(s). 

7.1.NH.A.4  Identify people, places, objects, and activities in daily life based on oral or written descriptions. 

7.1.NH.A.5  Demonstrate comprehension of short conversations and brief written messages on familiar topics. 

7.1.NH.A.6  Reserved (now included in 7.1.NH.A.1) 

7.1.NH.A.7  Occasionally infer the meaning of a few unfamiliar words in highly contextualized situations.   

7.1.NH.A.8  Identify some unique linguistic elements in English and the target language.  

Interpersonal Mode (B) 

Students engage in direct oral and/or communication. Examples involving “two way” interactive communication are conversing face to face or exchanging 

written information. 

7.1.NH.B.1  Use digital tools to exchange basic information by recombining memorized words, phrases, and sentences on topics related to self and targeted themes.  
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7.1.NH.B.2  Give and follow a series of oral and written directions, commands, and requests for participating in age- and levelappropriate classroom and cultural 

activities.  

7.1.NH.B.3  Imitate appropriate gestures, intonation, and common idiomatic expressions of the target culture(s)/language during daily interactions. 

7.1.NH.B.4  Ask and respond to questions, make requests, and express preferences in various social situations. 

  7.1.NH.B.5  Converse on a variety of familiar topics and/or topics studied in other content areas.  

Presentational Mode (C) 
Students present, through oral and/or written communications, information, concepts and ideas to an audience of listeners or readers with whom there is no 

immediate personal contact. Examples of this “one-to-many” mode of communication are making a presentation to a group of writing an article for the 

school newspaper. 

7.1.NH.C.1  Recombine basic information at the word and sentence level related to self and targeted themes to create a multimedia-rich presentation to be shared 

virtually with a target language audience.  

7.1.NH.C.2  Create and present brief messages, poems, rhymes, songs, short plays, or role-plays using familiar vocabulary orally or in writing.  

7.1.NH.C.3  Describe in writing people and things from the home and school environment.  

7.1.NH.C.4  Tell or retell stories from age- and level-appropriate, culturally authentic materials orally or in writing.   

7.1.NH.C.5  Tell or write about cultural products associated with the target culture(s) and identify how the products and practices are derived from the cultural 

perspectives.  

 

 

 

NATIONAL WORLD-READINESS STANDARDS FOR LEARNING LANGUAGES 

Communication 

Communicate effectively in more than one language in order to function in a variety of situations and for multiple purposes  

● Interpersonal Communication: Learners interact and negotiate meaning in spoken, signed, or written conversations to share information, reactions, feelings, and 

opinions. 

● Interpretive Communication: Learners understand, interpret, and analyze what is heard, read, or viewed on a variety of topics. 

● Presentational Communication: Learners present information, concepts, and ideas to inform, explain, persuade, and narrate on a variety of topics using 

appropriate media and adapting to various audiences of listeners, readers, or viewers. 

Cultures 

Interact with cultural competence and understanding  

● Relating Cultural Practices to Perspectives: Learners use the language to investigate, explain, and reflect on the relationship between the practices and 

perspectives of the cultures studied. 

● Relating Cultural Products to Perspectives: Learners use the language to investigate, explain, and reflect on the relationship between the products and 

perspectives of the cultures studied. 
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Connections 

 

Connect with other disciplines and acquire information and diverse perspectives in order to use the language function in academic and career- related situations 

● Making Connections: Learners build, reinforce, and expand their knowledge of other disciplines while using the language to develop critical thinking and to 

solve problems creatively. 

● Acquiring Information and Diverse Perspectives: Learners access and evaluate information and diverse perspectives that are available through the language 

and its cultures. 

Comparisons 

Develop insight into the nature of language and culture in order to interact with cultural competence  

● Language Comparisons: Learners use the language to investigate, explain, and reflect on the nature of language through comparisons of the language studied 

and their own. 

● Cultural Comparisons: Learners use the language to investigate, explain, and reflect on the concept of culture through comparisons of the cultures 

studied and their own. 

Communities 

Communicate and interact with cultural competence in order to participate in multilingual communities at home and around the world 

● School and Global Communities: Learners use the language both within and beyond the classroom to interact and collaborate in their community and the 

globalized world. 

● Lifelong Learning: Learners set goals and reflect on their progress in using languages for enjoyment, enrichment, and advancement. 
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WORLD LANGUAGES PERFORMANCE LEVELS 

American Council on the Teaching of Foreign Languages (ACTFL) Learner Range Descriptions 
 

         LEVEL 
(Approximate Grades) 

              STUDENT PERFORMANCE 

OUTCOMES 
At this level, it is expected that students 

can: 

                        CONTENT 
Content includes some combination of the following topics: 

  Novice-Low/Mid 

 

•Spanish-Grades K-5 

•Spanish/French 

Exploratory-Grade 6 
•Spanish Connections - 

Grades 7-8 

•French - Grades 7-8 

•Spanish - Grades 7-8 

▪  Use short sentences, learned words and phrases, and simple  

       questions and commands when speaking and writing 

▪  Understand some ideas and familiar details 

presented in clear, uncomplicated speech when 

listening 

▪  Understand short text enhanced by visual clues when reading 

▪  Communicate effectively with some hesitation and errors 

which do not hinder comprehension 

▪  Imitate culturally acceptable behavior used in the content 

       examples 

▪  The self: family, friends, home, rooms,   

       health, school, schedules, leisure activities,  

       likes and dislikes, clothes, and pets and  

       animals 

▪  Beyond self: geography, directions, buildings 

and monuments, weather and seasons, symbols, 

cultural and historical figures, colors, numbers, 

days, dates, months, time, food and customs, 

transportation 

 

      Novice-High 
 

 

•Spanish-Grades 7-8 

•French - Grade 8 

▪  Use and understand learned expressions, sentences, and strings 

of sentences, questions and polite commands when speaking and 

listening. 

▪  Create simple paragraphs when writing 

▪  Understand important ideas and some details in highly 

contextualized authentic texts when reading 

▪  Demonstrate increasing fluency and control of vocabulary 

▪  Show no significant pattern of error when performing 

functions at the novice-low level 

▪  Communicate effectively with some pattern of error, which 

may interfere slightly with comprehension of functions 

performed at this level 

▪  Understand oral and written discourse, with few errors in 

comprehension when reading 

▪  Imitate culturally appropriate behavior when working with 

the functions at this level 

 

▪  The self: family, friends, home, rooms, 

health, school, schedules, leisure activities, 

likes and dislikes, shopping, clothes, prices, 

sizes and quantity, and pets and animals 

▪  Beyond self: geography, topography, directions, 

buildings and monuments, weather and seasons, 

symbols, cultural and historical figures, places 

and events, numbers, time, food and customs, 

transportation, travel, and professions and work 
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Intermediate-Low 
 

 

•Spanish - Grade 8 

▪  Use strings of sentences when speaking 

▪  Understand most spoken language when the message is 

deliberately and carefully conveyed by a speaker accustomed 

to dealing with learners 

▪  Create simple paragraphs when writing 

▪  Acquire knowledge and new information from 

comprehensive, authentic texts when reading 

▪  Tend to become less accurate as the task or message 

becomes more complex and some patterns of error may 

interfere with meaning 

▪  Generally choose appropriate vocabulary for familiar topics, 

but as the complexity of the message increases, there is 

evidence of hesitation and grouping of words, as well as 

patterns of mispronunciation and intonation 

▪  Generally use culturally appropriate behavior in social 

situations 

▪  Are able to understand and retain most key ideas and some 

supporting detail when reading and listening 

History, art, literature, music, current affairs, and 

civilization with an emphasis on significant 

people and events in these fields 

▪  Career choices, the environment, and social    

issues 
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21ST CENTURY LIFE AND CAREER SKILLS, TECHNOLOGY, AND RELATED CURRICULAR STANDARDS ADDRESSED  

Technology Standards 21st Century Skills and Career Ready Practices 

● 8.1.8.A.1 Demonstrate knowledge of a real world problem using digital tools. 

● 8.1.8.A.2 Create a document (e.g. newsletter, reports, personalized learning plan, 

business letters or flyers) using one or more digital applications to be critiqued by 

professionals for usability. 

● 8.1.8.A.3 Use and/or develop a simulation that provides an environment to solve 

a real world problem or theory.  

● 8.1.8.B.1 Synthesize and publish information about a local or global issue or 

event (ex. telecollaborative project, blog, school web). 

● 8.1.8.C.1 Collaborate to develop and publish work that provides perspectives on a 

global problem for discussions with learners from other countries. 

● 8.1.8.D.1 Understand and model appropriate online behaviors related to cyber 

safety, cyber bullying, cyber security, and cyber ethics including appropriate use of 

social media. 

● 8.1.8.D.3 Demonstrate an understanding of fair use and Creative Commons to 

intellectual property. 

● 8.1.8.D.5 Understand appropriate uses for social media and the negative 

consequences of misuse. 

● 8.2.8.B.2 Identify the desired and undesired consequences from the use of a 

product or system. 

● CRP1. Act as a responsible and contributing citizen and employee. 

● CRP2. Apply appropriate academic and technical skills. 

● CRP4. Communicate clearly and effectively and with reason.  

● CRP5. Consider the environmental, social and economic impacts of decisions. 

● CRP6. Demonstrate creativity and innovation.  

● CRP7. Employ valid and reliable research strategies.  

● CRP8. Utilize critical thinking to make sense of problems and persevere in 

solving them.  

● CRP9. Model integrity, ethical leadership and effective management. 

● CRP10. Plan education and career paths aligned to personal goals. 

● CRP11. Use technology to enhance productivity. 

● CRP12. Work productively in teams while using cultural global competence. 

Reading/Writing Literacy 

English/Language Arts: Reading-Foundational Skills (K-5) - reinforce morphology (Spanish word origins) for commonly used/heard words in the English language  

Correlation chart to ELA standards 

 

 

 

 

 

https://www.actfl.org/sites/default/files/news/AligningCCSSLanguageStandards.pdf
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Scope and Sequence 

Year 1 - Spanish Connections 

Timeline Estimated Instructional Time Unit 

Sept-Oct 4-6 weeks Unit 1 Introduction to Spanish  (Chapters 1-2) 

Oct-Dec 6-8 weeks Unit 2 Classroom, Commands, and Numbers  (Chapters 3-4) 

Dec-Feb 6-8 weeks Unit 3 Geography and Animals  (Chapters 5-6) 

Feb-April 6-8 weeks Unit 4 House and Family  (Chapters 7-8) 

April-June 6-8 weeks Unit 5 Food and Culture  (Chapters 9-10) 

Year 2 - Spanish Connections 

Timeline Estimated Instructional Time Unit 

Sept-Oct 4-6 weeks Unit 6 Health/Emotions and Clothing  (Chapters 11-12)  

Oct-Dec 6-8 weeks Unit 7 Time, Color, and Music  (Chapters 13-14) 

Dec-Feb 6-8 weeks Unit 8 Weather and Days of the Week  (Chapters 15-16)    

Feb-April 6-8 weeks Unit 9 Literature and Leisure Activities  (Chapters 17-18)  

April-June 6-8 weeks Unit 10 Shopping and Travel  (Chapters 19-20)       
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World Languages: Spanish Connections Instructional Theme: Introduction to Spanish       Unit 1 

(Chapters 1-2) 

Essential Question: 

▪ Why learn Spanish greetings? 

Enduring Understanding:  Learning basic greetings and salutations 

lead to a practical way of communicating with Spanish speakers. 

Instructional Objectives Vocabulary and 

Grammar 

Instructional Activities Assessment Evidence Cultural/Content 

Connections 
 

Interpretive: 

. 

▪ Express greetings and goodbyes 

▪ Identify  interrogative words and 
phrases 

▪ Greet others at various times of the  

day 

▪ Familiarize themselves with Spanish 

alphabet sounds 
 

Interpersonal: 

 
▪ use Spanish greetings, make 

introductions, and give personal 

information through role-playing 

conversations. 
▪ follow directions in the classroom 

spoken in Spanish. 

▪ ask and answer simple questions using 

the interrogative words. 

▪ follow command directions used in the 
classroom. 

 

Presentational: 

 

▪ role-play a brief conversation in 

Spanish to another student 

. 

Vocabulary: 

 

▪ Alphabet 

▪ Greeting/Farewell 

Expressions 

▪ Language names (in 

Spanish) 

▪ Interrogative words 

▪ Basic adjectives 

   

Grammar: 

 

▪ Interrogative words (qué, 

còmo, quién) 

▪ Pronouns (Yo, tú, él, ella,  

nosotros, ellos, ellas) 

▪ Yo/tú form of verbs ser 

and llamarse 

▪ Conjugate the verb ser  

▪ Definite/Indefinite 

Articles 

 

▪ Role-play basic greetings and 

introductions 

▪ report date and day of the week 

daily 

▪ greet someone according to 

time of day (buenos dìas, 

buenas tardes, etc.) 

▪ describe  classmates using 

adjectives  

▪ “memory” game use cards and 

the memory board 

▪ Word games and puzzles 

▪ Video presentation (greetings) 

▪ Recognition  through audio 

cues the letters of the 

alphabet  and the pattern of 

the letters to make up their 

names.. 

▪ Ability to use the 

interrogative words  to form 

questions pertaining to 

greeting people and asking 

how they are 

▪ Ability to  ask what their 

name is 

*     Role-playing with basic  

       greetings vocabulary and  

       conversational  techniques 

 *    Performance on workbook 

       materials and teacher- 

       generated tests 

 

 

 

 

Cultural Connections: 

▪ Compare/Contrast 

formal and informal 

greetings in Spanish 

and English. 

 

Content Connections: 

▪ Importance of 

Spanish language 

and culture in 

U.S. 

 

NJSLS Novice-Mid Learner Range:        7.1.NM.A.1,2,3,4,5        7.1.NM.B.1,2,3,4,5,         7.1.NM.C.1,2,3,4,5     
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World Languages: Spanish Connections Instructional Theme: Classroom, Commands, and Numbers      Unit 2 

(Chapters 3-4) 

Essential Question: 

▪ Why learn basic commands and identify classroom items? 

▪ Why calculate mathematical problems in Spanish? 

Enduring Understanding:  Learning about classroom objects, numbers,  and 

understanding basic commands is a practical way of communicating between 

the teacher and student.  

Instructional 

Objectives 

Vocabulary and 

Grammar 

Instructional Activities Assessment Evidence Cultural/Content 

Connections 

 

Interpretive: 

 

*       practice  and  use 
         the Spanish vocabulary  

         pertaining to the classroom  

         environment 
▪ express and react to simple 

commands 

▪ identify numbers 1-1000 

▪ exposure to additional  

interrogative words 

▪ Identify cognates 

 

Interpersonal: 

 

▪ Usage of Spanish vocabulary to 

identify classroom objects. 

▪ Following  directions in the 

classroom spoken in Spanish. 

▪ ask and answer questions using 

the interrogative words. 
▪ follow command directions used 

in the classroom. 

▪ use numbers in Spanish to create 

and solve math problems through 

role-playing situations 

 

Presentational: 

 

▪ Identify and verbalize objects 

within the classroom to the 

teacher  and/or another student 
▪ Presentation to another student 

and/or class of simple math 

equations  and phone numbers  

 
  

Vocabulary: 

 

▪ Classroom objects 

▪ Numbers (spelling) 

▪ Mathematic  symbols  

(plus, minus, etc.) 

▪ cognates 

▪ Commands using basic 

verbs and expressions 

▪ Interrogative words as 

related to commands 

   

Grammar: 

 

▪ Interrogative words (qué, 

còmo, quién, dònde, 

cuànto) and the use of 

question marks and accent 

marks 

▪ Pronouns  

▪ Command forms of verbs 

▪ Definite/Indefinite Articles 

▪ Accent marks 

▪ The  irregular verb “hay” 

 

 

▪ Role-play basic questions and 

commands and mathematical 

equations 

▪ Identification of classroom objects 

and their articles. 

▪ Creating notecards to identify 

classroom objects.  

▪ Response to “where  is” and 

command phrases such as “speak, 

say, open”  

▪ Use of the “memory” game using 

cards and the memory board 

▪ Crosswords and word finds 

▪ Spanish math and vocabulary bingo 

▪ Development of  an index using 

numbers in Spanish 

▪ recognition of objects 

within the classroom 

through audio and visual 

cues 

▪ Ability to respond to 

interrogative words and 

commands to follow 

instructions from the 

teacher. 

▪ recognition of numbers 

through 1000 

▪ Ability to use numbers to 

express the amount of 

objects on the board,  

within a photo, etc. 

▪ Ability to recognize 

cognates 

▪ Performance on workbook 

material 

▪ Performance on teacher-

generated assignments 

 

        

Cultural Connections: 

▪ Compare/Contrast 

the use of “you” in 

English and Spanish. 

 

 

Content 

Connections: 

▪ Comparison of  

vocabulary in 

English 

▪ Mathematics 

 



13 

NJSLS: Novice-Mid Learner Range    7.1.NM.A.1, 2, 3, 4, 5    7.1.NM.B.1, 2, 3, 4, 5     7.1.NM.C.1, 2, 3, 4, 5 

 

       

World Languages:  Spanish Connections Instructional Theme: Geography and Animals             Unit 3 

(Chapters 5-6) 

Essential Questions: 

▪ Where does the language come from? 

▪ How are Spain and Mexico similar? 

▪ From where do some of our animals come? 

Enduring Understanding:  The geographic locations of both Spain and 

Mexico have impacted today’s society.  There is a connection between 

domestic and farm animals to Europe and  North America 

Instructional Objectives Vocabulary and 

Grammar 

Instructional 

Activities 

Assessment Evidence Cultural/Content 

Connections 
Interpretive: 

● Identify the similarities of the 

terrains of Spain and Mexico 
● Identify the importance of their 

cities 

● Analyze the significance of both 

countries within their continents 

● Identify domestic,  wild,  and farm 

animals and where they come from 
      

 

Interpersonal: 

● Identify the Moorish influence  on 

Spain’s architecture and language 

● Identify the impact the Spanish and 

the native people have had on 

Mexico’s architecture and language 
● Describe your pet 

● Identify the animals found on a local 

farm 

 

 

 

Presentational: 

▪ Creation of  a fictional  farm  and  a 

description of  the animals  that are 

found there 

▪ Creation of a map and  an 

explanation/presentation  of its 
geographic features to the class. 

Vocabulary: 

▪ City, mountain, and river 

names 

▪ Regional and historic 

names 

▪ Animals  

▪ interrogative words 

(dònde, cuàl, còmo) 

 

Grammar: 

▪ Spelling of places and 

festivals 

▪ Use of the verb “tener” to 

show ownership of an 

animal 

▪ Definite and indefinite 

articles 

▪ use of the verb “llamar” to 

tell someone’s name 

▪ interrogative question 

marks 

 

▪ Locate cities, 

mountains, and 

rivers on the 

maps of Spain 

and Mexico. 

▪ Video 

presentations 

with a work sheet 

▪ Create a map 

depicting both 

nations 

▪ Use the “memory 

board” to identify 

animals 

▪ Crosswords and 

word finds  

▪ Flashcards 

▪ Classify animals 

according to 

farm, domestic, 

and wild 

▪ charades 

▪ Map project 

▪ Locating important places and sites on an 

interactive map 

▪ Matching, identifying,  and classifying 

animals in Spanish using flashcards 

▪ Ability to use interrogative words and 

symbols  

▪ Performance on workbook material 

▪ Performance on teacher-generated 

material 

Cultural Connections: 

▪ Compare/Contrast the 

geographies of Spain and 

Mexico. 

▪ Compare/Contrast the 

terrain and cities of Spain 

and Mexico. 

▪ Celebrations and 

festivals in both nations 

▪ Compare/contrast 

domestic animals in 

Spain, Mexico and at 

home 

       

 

Content Connections: 

▪ Geography of Spain and 

Mexico 

▪ Importance of Spanish 

language and culture in 

U.S. 

▪ Art and literature 

▪ science 

NJSLS: Novice-Mid Learner Range:         7.1.NM.A.1,2,3,4,5    7.1.NM.B.1,2,3,4,5,   7.1.NM.C.1,2,3,4,5     
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World Languages: Spanish Connections Instructional Theme:   House and Family                  Unit 4  

(Chapters 7-8) 

Essential Question: 

▪ How can I describe my house? 

▪ How can I describe my family? 

Enduring Understanding:  House and family vocabulary are very 

similar to those words in English. 

Instructional Objectives Vocabulary and 

Grammar 

Instructional Activities Assessment Evidence Cultural/Content 

Connections 

Interpretive: 

▪ identify family members 

▪ identify rooms within a 

typical house 

▪  describe relationship to 

other family members  

▪ Compare/contrast a house 

in the country to one  in a 

city 

 

Interpersonal: 

▪ Express where they eat, 

sleep, read and watch the  

television 

▪ Use possessive  adjectives 

to express family 

relationships 

▪ Create a family tree 

▪ Use “ser” and “estar” to 

express relationships 

 

Presentational: 

▪ Demonstrate  relationships 

within a student’s family in 

a role-play situation 

▪ Description of one’s house 

to another student  and/or 

the class 

Vocabulary: 

▪ Rooms in a house 

▪ Characteristics of a 

house 

▪ Family words 

▪ Physical 

characteristics/ 

adjectives related to 

both a home and a 

person 

▪ Interrogative words 

including “quièn” 

 

Grammar: 

▪ “ser” and “estar” 

conjugations 

▪ Definite/indefinite 

articles 

▪ Possessive adjectives 

▪ Simple verb 

conjugations 

▪ Place of the adjective 

behind the noun 

▪ Play charades to identify parts 

of a house 

▪ Create a layout of a typical 

house and label accordingly  

using new vocabulary 

▪ Matching flashcard activity to 

reinforce family and house 

vocabulary 

▪ Create a family tree in Spanish 

▪ Role-play using the verb “ser” 

and describing your 

relationship to another family 

member 

▪ Crosswords and word finds 

▪ Family bingo game  

▪ Recognition of  rooms 

within a house through 

audio and visual cues 

▪ Ability to use 

vocabulary to identify 

family members 

▪ Ability to use the 

interrogative words 

correctly to form 

questions pertaining to a 

relationship to a family 

member 

▪ Respond to flashcards 

pertaining to family 

members and rooms 

within a house 

▪ Interactive role-play 

with family vocabulary 

and conversational 

techniques. 

▪ Ability to correctly 

utilize definite and 

indefinite articles 

▪ Performance on teacher-

generated material 

Cultural 

Connections: 

▪ Compare/Contrast 

family vocabulary 

spellings and 

relationships  

 

Content Connections: 

▪ English cognates 

NJSLS: Novice-Mid Learner Range:                     7.1.NM.A.1,2,3,4,5        7.1.NM.B.1,2,3,4,5,       7.1.NM.C.1,2,3,4,5     
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World Languages:  Spanish Connections Instructional Theme:  Food and Culture                                Unit 5 

(Chapters 9-10) 

Essential Question: 

▪ How can I describe Hispanic food? 

▪ Who are notable Hispanic artists? 

Enduring Understanding:   Spanish and Latin American art and 

cuisine differs from American culture. 

Instructional Objectives Vocabulary and 

Grammar 

Instructional Activities Assessment Evidence Cultural/Content 

Connections 

Interpretive: 

 

▪ identify food-oriented terms  

▪ identify typical Hispanic food 

and dishes 

▪ describe the  differences between 

Hispanic and American food  

▪ identify notable Hispanic artists 

and their works of art 

 

Interpersonal: 

▪ Express likes and dislikes of 

highlighted foods 

▪ _____________ 

▪ Use “ser” and “estar” to express 

relationships 

 

Presentational: 

▪ Demonstrate  likes and dislikes of 

Hispanic foods in a role-play 

situation 

▪ Description/opinionof  a famous 

painter’s one’s house to another 

student  and/or the class 

 

Vocabulary: 

▪ Food terminology 

▪ Characteristics of  

foods – spicy, cold, 

hot 

▪ Physical 

characteristics/ 

adjectives related to 

both a  

------ 

▪ Interrogative words 

including “què” 

 

Grammar: 

▪ Definite/indefinite 

articles 

▪ Simple verb 

conjugations 

▪ Placement  of the 

adjective behind the 

noun 

▪ Identification of 

cognates 

▪ Simple -------- 

▪ Play charades to identify 

foods 

▪ Use plastic props to 

identify foods 

▪ Flashcard activities to 

reinforce food likes and 

dislikes, and identification 

of  historic paintings 

▪ Create a sample  menu for 

a restaurant or for a 

favorite meal at home 

▪ Crosswords and word finds 

related to food names 

and/or notable Hispanic 

artists 

▪ food bingo game  

▪ workbook material 

▪ Recognition of  foods  

through audio and visual 

cues 

▪ Ability to use vocabulary 

to identify basic foods 

(fruits, vegetable, meat, 

etc.) 

▪ Ability to use “gustar” to 

form questions and 

answers to indicate what 

foods are liked and 

disliked 

▪ Respond to flashcards 

pertaining to foods 

▪ Interactive role-play using 

likes and dislikes of foods 

▪ Ability to correctly utilize 

definite and indefinite 

articles with vocabulary 

▪ Performance on teacher-

generated  material  

▪ Performance on workbook 

material 

Cultural 

Connections: 

▪ Compare/Cont

rast Hispanic 

food 

(traditional 

dishes) to 

American 

favorites  

▪ Exposure to 

notable 

Hispanic 

artists and their 

works 

 

Content 

Connections: 

▪ English 

cognates 

NJSLS: Novice-Mid Learner Range:                     7.1.NM.A.1,2,3,4,5        7.1.NM.B.1,2,3,4,5,       7.1.NM.C.1,2,3,4,5     
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World Languages: Spanish Connections Instructional Themes: Health/Emotions and Clothing                Unit 6 

(Chapters 11-12) 

Essential Question: 

▪ How can I describe how I feel 

▪ How can I describe clothing? 

Enduring Understanding:  Learning the Spanish language and culture 

facilitates communication with others in the Hispanic world and helps 

students better understand the English language. 

Instructional Objectives Vocabulary and Grammar Instructional Activities Assessment Evidence Cultural/Content 

Connections 

Interpretive: 

. 

▪ practice and use vocabulary related 

to clothing 

▪ express how one feels (health and 

emotion) 

▪ practice pronunciations 

 

Interpersonal: 

 

▪ describe what they are wearing and 

what others wear 

▪ ask each other what they are wearing 

▪ provide information about their 

health and how they feel 

▪ point to parts of the body based on 

questions 

▪ provide  personal information 

through role-playing conversations. 

 

Presentational: 

 

▪ present a brief dialogue based on 

how they feel 

▪ provide information based on parts of 

the body 

▪ present a dialogue describing the 

clothing they and others are wearing 

▪ label and illustrate parts of the body 

. 

Vocabulary: 

 

▪ clothing 

▪ parts of the body 

▪ interrogative words 

▪ the verbs “estar, tener, 

hacer, llevar, ir” 

▪ health and emotions 

terms 

   

Grammar: 

 

▪ verb conjugations 

▪ subject/verb agreement 

▪ verb usage related to 

health 

▪ cognates 

▪ review interrogative 

symbols and accent 

marks 

▪ review the use of 

articles 

 

▪ draw analogies based on 

what students see 

▪ role-play exercises based 

on how one feels 

▪ match vocabulary with 

pictures 

▪ complete word games and 

puzzles 

▪ write and orally describe 

clothing 

▪ develop notecards to 

identify articles of clothing 

▪ develop notecards to 

describe health and 

emotions 

▪ Symtalk exercise 

▪ performance on 

workbook materials 

and assignments 

▪ performance on 

teacher-generated 

assessments 

▪ verbal ability to 

describe clothing 

▪ verbal ability to 

describe health and 

emotions 

▪ verbal ability to 

interact with basic 

vocabulary and 

conversational 

techniques 

▪ recognition of verb 

conjugations 

 

 

 

 

 

Cultural Connections: 

▪ showing concern about 

health/emotions is 

culturally important 

▪ compare/contrast 

clothing styles 

 

Content Connections: 

▪ subject/verb agreement 

and cognates in English 

language arts 

▪ geographic awareness 

to what clothing is worn 

in a southern 

hemisphere nation in 

July 

 

 

NJCCCS: Novice-Mid Learner Range:        7.1.NM.A.1,2,3,4,5        7.1.NM.B.1,2,3,4,5,         7.1.NM.C.1,2,3,4,5     
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World Languages: Spanish Connections Instructional Themes: Time, Color, and Music              Unit 7  

(Chapters 13-14) 

Essential Question: 

▪ Why is telling time important? 

▪ Why be exposed to Hispanic music? 

Enduring Understanding:  Exposure to the Spanish language and 

culture facilitates communication with others in the Hispanic world 

and helps students better understand the English language. 

Instructional Objectives Vocabulary and Grammar Instructional Activities Assessment Evidence Cultural/Content 

Connections 

 

Interpretive: 

. 

▪ practice describing objects using 

colors 

▪ recognize colors 

▪ identify cognates 

▪ recognize Spanish music 

▪ express the time of day 

▪ practice pronunciations 

 

Interpersonal: 

 

▪ use time of day to describe an 

event 

▪ use color vocabulary to describe 

classroom objects and clothing 

▪ express the current time 

▪ identify a Hispanic music artist 

 

Presentational: 

 

▪ identify and verbalize colors 

▪ role-play and express day time 

▪ present information/background of 

a Hispanic musician 

Vocabulary: 

 

▪ colors 

▪ numbers 

▪ time/clock-related terms 

  

Grammar: 

 

▪ use of the verb “ser” to 

express simple phrases 

and telling time 

▪ subject/verb agreement 

▪ phrasing of “de color” to 

describe objects 

 

 

▪ flashcards to express both 

colors and time 

▪ memory/concentration 

game 

▪ video/audio music excerpts 

▪ Symtalk exercise 

▪ role-play exercises 

▪ matching both time of day 

and colors 

▪ develop a research project 

(Hispanic music artist) 

 

▪ workbook activities and 

assignments 

▪ teacher-generated 

assignments and 

assessments 

▪ research 

project/presentation (in 

English) 

 

 

 

 

 

Cultural Connections: 

▪ awareness of Hispanic 

artists and music 

▪ ability to identify types 

of music associated 

with various Hispanic 

nations (tango – 

Argentina) 

▪ compare/contrast 

Hispanic music with 

American music 

 

 

Content Connections: 

▪ cognates and 

subject/verb agreement 

in English language 

arts 

▪ geography and the 

Hispanic world 

 

 

NJCCCS: Novice-Mid Learner Range:        7.1.NM.A.1,2,3,4,5        7.1.NM.B.1,2,3,4,5,         7.1.NM.C.1,2,3,4,5     
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Languages: Spanish Connections Instructional Themes: Weather and Days of the Week        Unit 8 

(Chapters 15-16) 

Essential Question: 

▪ How do express the days of the week? 

▪ How do you express the seasons of the year? 

Enduring Understanding:  Learning the Spanish language and 

culture facilitates communication with others in the Hispanic world 

and helps students better understand the English language. 

Instructional Objectives Vocabulary and Grammar Instructional Activities Assessment Evidence Cultural/Content 

Connections 

 

Interpretive: 

. 

▪ identify the days of the week 

▪ identify the months of the year 

▪ practice pronunciation 

▪ identify cognates 

 

Interpersonal: 

 

▪ use and express the days of the 

week 

▪ use and express the months of the 

year 

▪ identify and express various 

weather conditions 

 

Presentational: 

 

▪ ask each other about the weather 

▪ present a weather forecast 

▪ ask each other to express the day 

and month 

▪ identify and verbalize colors 

▪ role-play and express the time of 

day 

▪ present information/background 

of a Hispanic musician 

 

Vocabulary: 

 

▪ weather-related terms 

▪ days and months 

▪ seasons of the year 

 

  

Grammar: 

 

▪ usage of the verb “hacer” 

with weather expressions 

▪ verbs “nevar” and 

“llover” in its only 

conjugated form 

▪ review of “ser” 

conjugations with days 

and months 

▪ cognates 

▪ contrast upper/lower case 

rules to English 

 

 

 

▪ word games and puzzles 

▪ matching pictures and 

descriptions 

▪ explaining a weather map 

▪ Symtalk exercise 

▪ write short sentences 

▪ oral exercises 

▪ memory/concentration 

game 

▪ show the weather 

differences in the southern 

hemisphere 

 

 

▪ create a calendar with 

weather conditions 

project 

▪ performance on 

workbook exercises 

and assignments 

▪ ability to write basic 

sentences 

▪ dialogue and role-play 

activities 

▪ textbook/ teacher 

assessments 

 

 

 

 

 

 

Cultural Connections: 

▪ calendar differences 

(Monday begins the 

week) in Hispanic 

world 

▪ compare/contrast 

vocabulary 

 

Content Connections: 

▪ awareness of Celsius 

and Fahrenheit 

temperatures scales 

(science) 

▪ cognates and 

subject/verb agreement 

in English language 

arts 

 

 

NJCCCS: Novice-Mid Learner Range:        7.1.NM.A.1,2,3,4,5        7.1.NM.B.1,2,3,4,5,         7.1.NM.C.1,2,3,4,5     
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Languages: Spanish Connections Instructional Themes: Literature and Leisure Activities                  Unit 9 

(Chapters 17-18) 

Essential Question: 

▪ Who are notable Hispanic authors? 

▪ How do you express leisure activities? 

Enduring Understanding:  Learning the Spanish language and culture 

facilitates communication with others in the Hispanic world and helps students 

better understand the English language. 

Instructional Objectives Vocabulary and 

Grammar 

Instructional Activities Assessment Evidence Cultural/Content 

Connections 

 

Interpretive: 

. 

▪ identify Hispanic authors 

and their writings 

▪ label literature ideologies 

▪ practice pronunciations 

▪ express and describe leisure 

activities 

▪ identify cognates 

 

Interpersonal: 

 

▪ provide information about 

Hispanic authors 

▪ answer questions about 

leisure activities 

▪ identify sports and leisure 

terms 

 

 

Presentational: 

 

▪ role-play and present 

information about sports and 

leisure activities 

▪ research information about a 

Hispanic author 

▪ present a brief dialogue 

 

. 

Vocabulary: 

 

▪ sports and leisure time 

activities/terms 

▪ verb “hacer” 

conjugations 

 

Grammar: 

 

▪ review of verbs “ir, 

gustar, and juger” 

▪ express activities in 

conjunction with 

corresponding verbs 

endings 

▪ cognates 

 

 

 

 

▪ sentence writing development 

▪ word puzzles and games 

▪ Symtalk exercise 

▪ match authors and themes 

▪ identify cognates 

▪ verbally express leisure activities 

▪ word association game with a partner 

▪ presentation of video excerpts 

▪ exposure to selective literary works 

(excerpts) 

 

 

▪ performance of 

workbook exercises and 

assignments 

▪ Hispanic author 

biographical 

presentation (in 

English) 

▪ ability to use basic verb 

conjugations 

 

 

 

 

 

 

Cultural Connections: 

▪ compare/contrast 

Hispanic authors and 

themes to US 

authors/themes 

▪ compare/contrast 

leisure activities in 

Hispanic nations 

 

Content Connections: 

▪ subject/verb 

agreement and 

English language arts 

▪ literary themes 

presented in English 

language arts 
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NJCCCS: Novice-Mid Learner Range:        7.1.NM.A.1,2,3,4,5        7.1.NM.B.1,2,3,4,5,         7.1.NM.C.1,2,3,4,5     

    

World Languages: Spanish Connections Instructional Themes: Shopping and Travel                                    Unit 10 

(Chapters 19-20) 

Essential Question: 

▪ How do you ask to buy something? 

▪ How do you ask for directions? 

Enduring Understanding:  Learning the Spanish language and culture 

facilitates communication with others in the Hispanic world and helps students 

better understand the English language. 

Instructional Objectives Vocabulary and 

Grammar 

Instructional Activities Assessment Evidence Cultural/Content 

Connections 

 

Interpretive: 

▪ recognize  shopping 

vocabulary 

▪ practice pronunciation 

▪ determine what one wants 

to purchase 

 

Interpersonal: 

▪ ask and answer questions 

relating to directions to a 

place 

▪ identify items one wants 

to buy 

▪ ask for prices 

▪ ask for directions 

 

Presentational: 

▪ shopping-related 

dialogue/conversation 

▪ ask one another for 

directions 

▪ express where one is 

traveling 

. 

Vocabulary: 

 

▪ interrogative words 

▪ shopping 

terminology 

▪ travel terminology 

▪ verbs “comprar” and 

“pagar” 

 

Grammar: 

 

▪ review of “ser/estar” 

verbs and 

conjugations 

▪ verbs “comprar” and 

“pagar” conjugations 

▪ review of 

interrogative 

punctuation and 

accent marks 

▪  conjugations 

 

▪ oral reading exercises 

▪ Symtalk exercise 

▪ matching exercises using 

vocabulary 

▪ memory/concentration game 

▪ dialogues 

▪ role-play exercise 

▪ word puzzles 

▪ basic sentence writing based on 

pictures 

 

▪ oral proficiency 

▪ workbook exercises 

and assignments 

▪ textbook/teacher 

assignments 

▪ verbal ability to 

express what to 

purchase 

▪ verbal ability to 

express where one is 

traveling 

 

 

 

 

 

Cultural Connections: 

▪ formal/polite use of 

verb conjugation 

▪ compare/contrast 

polite form to 

English 

 

 

Content Connections: 

▪ cognates and 

English language 

arts 

 

NJCCCS: Novice-Mid Learner Range:        7.1.NM.A.1,2,3,4,5        7.1.NM.B.1,2,3,4,5,         7.1.NM.C.1,2,3,4,5     
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Modifications (Special Education/Academic Support/ ELL) 

Resources Modifications (Special Education/Academic 
Support) 

ELL Gifted Learners 

Leveled Texts when 
possible  
(additional resources 
listed below) 
 
 
 
 
 
 

● Graphic organizers 
● Brainstorming with a teacher 
● Scaffolding 
● DIfferentiated Groupings 
● PreWriting 
● Multisensory Presentation of Data 
● Clarify Directions 
● Preferential Seating 
● Modify Content, Length, and Format of 

Assessments 
● Leveled Readings 
● Additional Time for Task Completion 
● PreTeaching/Reteaching concepts 
● Clarify directions and expectations 
● Refocus and Redirection 
● Wordbanks provided as needed 
● Small Group for Assessments 
● PreView Texts 
● Small group instruction 

● Manipulatives 

● Preteach vocabulary 

● Activate prior knowledge 

● Identify big picture concepts 

● Build in time for reteaching and repetition 

● Model expectations 

● Think and read aloud 

● Provide a final product example 

● Provide language objectives associated 

with concepts 

● Act out classroom behaviors with 

students 

● Modify assessments 

● Use real objects 

● Word walls with pictures 

● Laminated cards or mini anchor charts 

placed on students individual desks. 

● Same posters used every time. 

● Provide sentence frames for explanation 

questions 

● Scribe 

● Thematic word walls 

● Allow word walls to stay up during 

assessments 

● Reduce visual field 

● Reduce number of problems required 

● Allow time for instruction 

● ESL teacher can pre teach the lesson 

before introducing concept in the 

classroom. 

● Differentiation with 

high level materials 

● Student led 

discussions and 

learning 

● Student product 

choice 

● Additional open 

ended tasks 

● Incorporate problem 

solving activities 

● Promote creative 

and critical thinking 

● Provide flexible 

environment 
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● Verbal prompting 

● Reword directions and allow verbal 

clarification before answering questions. 

● Extended time 

● Small group instruction 

● Small group testing 

 

Spanish Instructional Materials 

 

Student Edition and Interactive Online Edition with Grammar Tutor and SoundBooth 

Humbach, Nancy, et al. (2008). Expresate! Spanish 1. Holt, Rinehart, and Winston. New York, NY. 

Exploring Spanish 

 

Teacher Resource Materials 
Humbach, Nancy, et al. (2008). Expresate! Spanish 1: Cuentos y cultura. Holt, Rinehart, and Winston. New York, NY. 

Humbach, Nancy, et al. (2008). Expresate! Spanish 1: Cuaderno de Actividades. Holt, Rinehart, and Winston. New York, NY. 

Humbach, Nancy, et al. (2008). Expresate! Spanish 1: Cuaderno de Vocabulario y Gramatica. Holt, Rinehart, and Winston. New York, NY. 

Humbach, Nancy, et al. (2008). Expresate! Spanish 1: Cuaderno de Vocabulario y Gramatica Accelerated Practice. Holt, Rinehart, and 

Winston. New York, NY. 

Humbach, Nancy, et al. (2008). Expresate! Spanish 1: Cuaderno de Vocabulario y Gramatica Adapted Practice. Holt, Rinehart, and Winston. 

New York, NY. 

Humbach, Nancy, et al. (2008).  Expresate! Spanish 1: Teacher’s Edition. Holt, Rinehart, and Winston. New York, NY. 

Humbach, Nancy, et al. (2008).  Expresate! Spanish 1: Teacher’s One-Stop Planner. Holt, Rinehart, and Winston. New York, NY. Humbach, 

Nancy, et al. (2008). Expresate! Spanish 1: Puente Customized Level 1 Review. Holt, Rinehart, and Winston. New York, NY. Humbach, 

Nancy, et al. (2008). Expresate! Spanish 1: Pre-AP Instructional Resources. Holt, Rinehart, and Winston. New York, NY. Humbach, Nancy, et 

al. (2008). Expresate! Spanish 1: Teaching Resources. Holt, Rinehart, and Winston. New York, NY. 

Humbach, Nancy, et al. (2008). Expresate! Spanish 1: Standardized Assessment Tutor. Holt, Rinehart, and Winston. New York, NY. 

Humbach, Nancy, et al. (2008). Expresate! Spanish 1: Puzzle Pro CD-ROM. Holt, Rinehart, and Winston. New York, NY.  

Humbach, Nancy, et al. (2008). Expresate! Spanish 1: Audio Compact Discs. Holt, Rinehart, and Winston. New York, NY.  

Humbach, Nancy, et al. (2008). Expresate! Spanish 1: Interactive Tutor CD-ROM. Holt, Rinehart, and Winston. New York, NY. Humbach, 

Nancy, et al. (2008). Expresate! Spanish 1: DVD Tutor. Holt, Rinehart, and Winston. New York, NY. 

Humbach, Nancy, et al. (2008). Expresate! Spanish 1: Powernotes. Holt, Rinehart, and Winston. New York, NY. 

Humbach, Nancy, et al. (2008). Expresate! Spanish 1: Al rap!. Holt, Rinehart, and Winston. New York, NY. 
 

 

 

Additional Resources 
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----- (2008). Los Bakers van a Peru. TPRS Publishing, Inc. Chandler, AZ. 

Ray, Blaine. (2006). Patricia va a California. Command Performance Language Institute. Berkeley, CA. Ray, 

Blaine. (2007). Pobre Ana. Command Performance Language Institute. Berkeley, CA. 

 

Can Do Statements, progress indicators for language learners. 

http://www.actfl.org/sites/default/files/pdfs/Can-Do_Statements.pdf  
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